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Abstract: (1) Background: Adolescent well-being is a multifaceted construct embedded in family,
school, and peer socialization contexts. By adopting a social-psychological perspective we test the
association between three sources of support (parents, teachers, peers) and specific components of
subjective well-being (cognitive, affective, global-and-domain-specific) to determine whether there
is a functional specialization of the role that these crucial socialization agents play for adolescents
to attain well-being in specific life domains. (2) Methods: Cross-sectional Albanian data from Wave
3 of the Children’s Worlds International Survey (www.isciweb.org) were used, including 2,339 ad-
olescents (age range 9-13; girls = 49.3%). A structural equation model (SEM) was employed to ex-
plore associations between supportive relationships with parents, teachers, and peers and adoles-
cent well-being. (3) Results: Findings support a functional specialization hypothesis as parental sup-
port was significantly related to global cognitive and affective well-being; teacher support was sig-
nificantly related with school satisfaction; and significant relations were found between peer sup-
port and almost all well-being variables (context-free, domain-based life satisfaction and affective
subjective well-being). (4) Conclusions: Findings contribute to a more nuanced understanding of the
role of supportive relationships with adults and peers in adolescents’” proximal socialization con-
texts (family, school, peer groups) and specific components of subjective well-being.
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1. Introduction

Early adolescence is characterized by a multitude of changes taking place at the phys-
ical, emotional, cognitive, and social level and which involve multiple socio-developmen-
tal domains [1,2]. From the family which represents one of the first socialization contexts
[3,4], to more proximal groups like peers (i.e., friends and classmates) [6] and other adults
(i.e., teachers) [7], the quality of relationships that adolescents develop within and be-
tween these systems can highly influence their sense of self, their perceptions about life,
their affective experiences, and their sense of subjective well-being. Subjective well-being
is widely considered as a core indicator of adolescents’” adjustment [8]. It comprises cog-
nitive components reflecting satisfaction with life (as perceived both globally and with
reference to specific life domains), as well as affective components that refer to the pres-
ence of positive and absence of negative emotional experiences [9].

Thus far, little systematic research has been conducted on the role of supportive re-
lationships with proximal socialization agents (i.e., parents, teachers, and peers) on spe-
cific components of subjective well-being, including both cognitive and affective dimen-
sions. Moreover, whether and how supportive relationships within these socialization
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contexts can differentially relate to adolescents” global (context-free) and domain-specific
perceptions of their lives has not yet been systematically examined. By adopting a social-
psychological perspective, we consider adolescent well-being as a multifaceted construct
embedded in family, school and peer socialization contexts and disentangle relations of
these contexts with specific well-being components. More specifically, we test the associ-
ation between three sources of support (parents, teachers, and peers) and specific compo-
nents of subjective well-being (cognitive, affective, global, and domain-specific) to deter-
mine whether there is a functional specialization of the role that these crucial socialization
agents play for adolescents to attain well-being in specific life domains. We advance cur-
rent literature by contributing to a more nuanced understanding of subjective well-being
in early adolescents and elucidating the crucial role of parents, teachers, and peers in this
regard.

1.1. Adolescent well-being as embedded in family, school, and peer socialization contexts

Consistent with developmental perspectives, social-psychological literature high-
lights the importance of investigating adolescents’ development within family, school,
and peer socialization contexts [10,2,11]. The family represents the first micro-system in
which individual development occurs [12] and it greatly impacts one’s experiences with
other proximal (e.g., peer groups, school contexts) and more distal systems. Parents can
deeply affect adolescents” harmonious development by acting as modelling agents [2,4]
and by forming high-quality relationships, which provide adolescents with a “secure ba-
sis” for feeling safe and making autonomous choices and decisions [13,5]. Furthermore,
positive relationships with parents are crucial for the development of individual and so-
cial competencies such as emotion regulation and empathy which are essential for psy-
chosocial well-being across the life course of an individual and even more so in the early
developmental stages (see for a review [14]. Especially during early adolescence, the sup-
port of parents and main caregivers is fundamental for youngsters to enhance their self-
worth, as well as their mental and physical well-being (for an overview, see [15,16]. More-
over, lower levels of parental support have been associated with general psychological
distress and emotion regulation difficulties [17].

Beyond the family, school is one of the most important socialization contexts for early
adolescents as it provides a rich array of opportunities to interact with adults and peers
in a structured educational setting [18,19]. Teachers are the most frequently reported pos-
itive role models [20] or trusted adults in early adolescents’ lives, apart from primary care-
givers. Research shows that supportive relationships between students and their teachers
positively influence school engagement and achievement, social skills and problem-solv-
ing, and sense of purpose and autonomy in early adolescents [21,22]. Moreover, the qual-
ity of teacher-student relationship is reflected in adolescents” perceptions of safety in the
school environment [23], which is found to be closely related to general feelings of satis-
faction with school [24]. Considering that the school represents one of the most relevant
life domains for early adolescents, perceptions of satisfaction with life as a student and
the things students learn in the school environment are an important part of adolescent
well-being. In this line, a study [25], conducted on data from the Children's Worlds Survey
found that satisfaction with school was consistently related to subjective well-being in
early adolescents from 11 countries.

While adolescents interact with their parents mostly at home and with their teachers
at school, their relationships with their peers span both inside and outside school and
home environments [1]. In early adolescence, young people increasingly spend time with
their friends who become a primary source of intimacy and support (see [26] for a review).
Friendships, like family relationships, can deeply influence the development of adoles-
cents’ identity by offering a safe interpersonal context in which adolescents can test and
evaluate their identity choices through social comparison [27,10, 28,29]. As adolescents
experiment with different behaviors and self-presentation strategies, receive informative
feedback from one another, and benefit from social comparison processes, the quality of
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relationships with friends may significantly impact their self-worth and subjective well-
being (for a review see [30]). It has been consistently shown that positive relationships
with friends and peers have positive effects on self-esteem, psychosocial well-being, and
satisfaction with school in early adolescents [31]. Moreover, the need to be accepted by
peers along with the first love relationships may alter the emotional balance at this age,
which predisposes adolescents to experience strong positive and negative emotions [32].
Focusing on the role of peers within the school context, support from classmates (as an
important reference group in the peer context) [27] has been shown to be related to lower
levels of anxiety and high academic performance [33], lower levels of loneliness and
higher school satisfaction [34] among early adolescents. In sum, quality relationships with
peers at school influence whether students experience positive emotions at school, how
they adjust to negative experiences, whether they feel they belong, whether they are sat-
isfied with school life in general, as well as their sense of subjective well-being. In partic-
ular, friendships that adolescents create with peers at school are found to be relevant for
students’ feelings of self-worth [35], which is an important predictor of subjective well-
being.

1.2. Who matters the most? The differential associations between parents, teachers, and peers’
support and adolescents’ well-being

Currently, a large evidence base shows that positive relationships with parents and
teachers as well as with peers make early adolescents feel supported and this is positively
related to adolescent well-being during this developmental stage. However, empirical
studies on the role these distinct socialization contexts may play on adolescent well-being
have either investigated these contexts separately, considering single aspects of well-being
(e.g., physical, or mental health) or using different operationalizations of well-being to
include behavioral, cognitive, socioemotional and/or academic performance outcomes.
Moreover, very few studies have examined the differential relation of parental, teacher
and peer support on subjective well-being indicators testing their combined effects within
the same model.

For instance, Walsh and colleagues [35] examined the association of the role of par-
ents (such as monitoring, involvement and support at school), teachers (support at school)
and peers (excess time spent with friends, peer rejection at school) with risk behaviors
(such as smoking and drinking) and psychological well-being (measured by items such as
‘irritability or bad temper’, ‘feeling nervous’, ‘difficulties in getting to sleep?’) among Is-
raeli-born and immigrant adolescents of 11 — 15 years old. They found that the supportive
role of the three socialization agents (parents, teachers, and peers) was related with high
levels of well-being and low levels of risk behaviors at school. More recently, Butler and
colleagues [37] examined the association between the level of family adult support, school
adult support, and school peer support and mental well-being in adolescents aged 8-15
years old from UK. Results showed that all three sources of support were independently
and equally associated with mental well-being. While these studies provide evidence of
an equivalent level of association between support from parents, teachers and peers and
adolescent well-being indicators, other research offers more mixed results. For instance,
Hoferichter and colleagues [38] investigated the relations between parental, teacher and
peer support and physical well-being (measured by items such as ‘I have felt sick’), psy-
chological well-being (measured by items such as i.e., ‘I was afraid’, ‘I laughed a lot’) and
self-worth (measured by items such as ‘I was proud of myself’). Results showed parental
support was associated with high levels of physical and psychological well-being and self-
worth, teacher support was associated with high levels of physical well-being and feelings
of self-worth, whereas peer support was associated with high levels of psychological well-
being only.

It should be noted that, while the evidence base on the differential relations between
parental, teacher and peer support and adolescent well-being is thin, the inconsistencies
in existing findings might reflect conceptual and methodological differences among the
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various studies in which different indicators of well-being (e.g., physical, psychological,
mental well-being) were examined and different supportive roles of reference figures (e.g.,
parents, teachers, peers) were tested. Moreover, contextual characteristics and age-group
differences might further account, albeit partly, for the variance in these results. System-
atic research on the different sources of support and their differential relations with spe-
cific components of subjective well-being is still lacking. From a socio-psychological per-
spective, it is important to determine whether and to what extent supportive relations
from adults and peers in proximal socialization contexts are related to cognitive and af-
fective components of well-being and especially whether adolescents’ global (context-
free) and domain-specific perceptions of their lives are differentially associated with the
quality of supportive relationships with significant others within these systems.

1.3. The present study

The present study examines whether and to what extent supportive relationships
with proximal socialization agents like parents, teachers and peers are differentially asso-
ciated with cognitive and affective components of subjective well-being. Moreover, we
investigate whether supportive relationships within these proximal socialization systems
are associated in a differential way with adolescents’ global (context-free) and domain-
specific perceptions of satisfaction with life. As noted by researchers [39], the simultane-
ous measurement of global (context-free) and more specific (domain-based) perceptions
of satisfaction with one’s life contributes to a more nuanced understanding of adolescent
well-being and more accurately captures the complexity of the concept, especially in
young age groups. Thus, the present study extends existing knowledge in this domain by
examining associations between support from three crucial socialization agents (i.e., par-
ents, teachers, peers) and specific components of adolescents” subjective well-being (con-
text-free, domain-based, cognitive, affective). In addition, it provides much needed evi-
dence from a less researched context like Albania.

As suggested by theoretical frameworks and empirical findings reviewed above, we
expect to find positive relations between the three sources of support (parents, teachers,
and peers) and cognitive and affective components of adolescent subjective well-being.
However, as parents, teachers and peers act as different socializing agents employing dif-
ferent methods, a functional specialization hypothesis can be made whereby support from
these three sources may be differentially related to specific components of subjective well-
being. On the one hand, the family’s role can be considered as a comprehensive one, with
minor functional specialization. That is, parents are the primary caregivers and source of
support, acting as primary role models, hence their efforts are concentrated into helping
adolescents succeed in life and have a generally positive outlook. Therefore, parents” sup-
port would be revealed in strong associations with both global cognitive and affective
components of subjective well-being. On the other hand, teachers’ support may be cir-
cumscribed to the school context where teachers focus on assisting students to succeed
academically and feel satisfied with life in school, therefore we can expect that teacher
support be associated with high levels of satisfaction in the school domain. When it comes
to peers, it has been amply demonstrated that they serve as the main source of social com-
parison in multiple life domains [2,4,13]. Friends and classmates become increasingly in-
fluential in early adolescents’ life as adolescents benefit from social comparison processes
and informative peer feedback concerning various domains of life. Moreover, social inter-
actions with peers span both within and outside the school context, hence we expect sup-
portive relationships with peers to be associated with higher levels of not just global (con-
text-free) cognitive and affective components of well-being but also satisfaction with life
in specific domains, including satisfaction with school.

2. Materials and Methods

2.1. Participants and procedure
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The study uses Albanian data from Wave 3 of the Children’s Worlds International
Survey on Children’s Well-Being (see www.isciweb.org), which is a large international
study assessing children’s subjective perceptions and evaluations of their lives and well-
being across different contexts and domains [40]. Wave 3 of the survey was conducted in
Albania in 2017 [41]. It includes a representative school-based sample of 2,339 adolescents
(age range 9-13 years; Mean age= 11.2, SD=20.4; girls = 1152, 49.3%). To ensure represent-
ativeness, schools in all 12 geographic regions of Albania were included. The sample was
calculated using probability proportional to size and density approach. The schools were
categorized by region, residence (urban or rural) and by size. A random selection of
schools (67 schools in total) was invited to participate in the study and one class was se-
lected per school, per target age group. The study procedure was explained by two trained
interviewers who also supported children with any questions. No teachers were present
in the classroom while the questionnaire was being filled out. Informed consent was ob-
tained from all parents of prospective participants and ethics clearance was obtained by
the Albanian Ministry of Education and Sports (Prot.No. 13113/1).

2.2. Measures
2.2.1. Proximal Socialization Contexts Variables

Three proximal socialization contexts were assessed. Items referring to the relation-
ship with parents and caregivers at home were selected to tap on the family domain as
adolescent’s primary socialization context. Then, items referring to participants’ relation-
ship with teachers and with peers were selected as referring to the two most important
secondary socialization contexts with adults and peers in early adolescents’ lives.

2.2.1.1. Supportive relationships with parents

Students’ perceptions of supportive relationships with parents were measured by six
items tapping on care and support from parents, on feeling safe and on children’s views
being listened to and respected at home. Students were asked to respond to items such as
“If  have a problem, people in my family will help me” and “My parents/carers listen to
me and take what I say into account” indicating the degree to which they agreed with
each of the statements. Response categories included five Likert-type options, ranging
from 0 (do not agree at all) to 4 (absolutely agree). Cronbach’s alpha for the current sample
was .67.

2.2.1.2. Supportive relationships with teachers

Perceptions that teachers are caring and supportive towards students and treat their
views with respect were measured through five items. Students were asked to mark their
agreement with statements, such as “If I have a problem at school my teachers will help
me” and “My teachers listen to me and take what I say into account”. Response options
ranged from 0 (do not agree at all) to 4 (absolutely agree). Cronbach’s alpha was .68.

2.2.1.3. Supportive relationships with peers

Perceptions of supportive relationships with peers were measured by six items re-
lated to students’ satisfaction with friends and classmates and the support they receive
from them. Sample statements included “I am satisfied with my friends” and “If  have a
problem, I have classmates who will support me”. Responses were given on a five-point
Likert scale ranging from 0 (do not agree at all) to 4 (absolutely agree). Cronbach’s alpha
for the current sample was .72.

2.2.2. Subjective Well-being Variables

A multifaceted construct of subjective well-being was assessed, consisting of cogni-
tive and affective components involved in the way that adolescents perceive and evaluate
their lives [42,39]. The cognitive component includes both (a) global, context-free items
assessing overall satisfaction with life and (b) domain-based items referring to satisfaction
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with life in specific life domains. The affective component of adolescent well-being is as-
sessed through items taping on positive and negative affect.

2.2.3.1. Satisfaction with life (context-free)

Global perceptions of one’s satisfaction with life were measured using the Children’s
Worlds Subjective Well-Being Scale (CW-SWBS) [40], which is an adaptation of the Stu-
dent Life Satisfaction Scale [43] and measures context-free life satisfaction. It consists of
six items that assess cognitive components of subjective well-being. Sample items include
the following statements: “I enjoy my life,” “My life is going well,” “I like my life” and “I
am happy with my life.” Response options were on a 11-point Likert-type scale, ranging
from 0 (do not agree at all) to 10 (totally agree) with higher scores indicating greater levels
of satisfaction with life. Cronbach’s alpha in the current sample was .86.

2.2.3.2. Satisfaction with life (domain-based)

Satisfaction with life in specific domains was measured using a series of statements
that were adapted from the Brief Multidimensional Student Life Satisfaction Scale
(BMSLSS) [44]. It comprises 9 items, with each item representing adolescents’ satisfaction
with a particular life domain. Sample items included “Satisfaction with the place you
live”, “Satisfaction with the way you look”, “Satisfaction with the things you have” and
“Satisfaction with how you use your time”. Participants were asked to indicate their re-
sponses on an 11-point Likert scale ranging from “Not at all satisfied” (0) to “Totally sat-
isfied” (10). Cronbach’s alpha in the current sample was .78.

2.2.3.3. Satisfaction with school

School represents one of the most important life domains for early adolescents, hence
we opted for separately assessing satisfaction with school from other life domains. Based
on previous psychometric research using data from previous waves of the survey from 15
countries [8], a two-item index was used, including (a) satisfaction with life as a student
and (b) satisfaction with things learned, given the demonstrated high loadings of these
two items on satisfaction with school cross-culturally. Students indicated their response
on an 11-point Likert scale ranging from “Not at all satisfied” (0) to “Totally satisfied”
(10). Cronbach’s alpha in the current sample was .67.

2.2.3.4. Affective subjective well-being

Affective well-being was measured through the Children’s Worlds Positive and Neg-
ative Affect Scale (CW-PNAS), which is based on Russel’s Model of Core Affect [45]. Par-
ticipants reported the extent to which they experienced three positive (happy, calm, and
full of energy) and three negative (sad, stressed, and bored) affective states over the last 2
weeks. Responses were given on an 11-point Likert scale ranging from “Not at all” (0) to
“Extremely” (10). Three affective balance items were obtained by subtracting negative
from positive affect scores. Cronbach’s alpha in the current sample was .80.

2.3. Statistical Analysis

Descriptive statistics and analyses were conducted in IBM SPSS Version 24.0 for Win-
dows. Regression analyses regarding the main aim of this study were conducted in Mplus
8.7 [46] using Maximum Likelihood Robust (MLR) estimator [47], which considers poten-
tial non-normality as well as non-independence of observations which emerge due to the
clustered nature of our sample. In a first step, confirmatory factor analyses were con-
ducted to specify the latent variables and to examine the initial measurement model. To
explore the theorized relationships between the supportive relationships with significant
others in the three socialization contexts and subjective well-being, a structural equation
model (SEM) was subsequently specified. In this model, well-being variables (i.e., cogni-
tive context-free and domain-based life satisfaction, satisfaction with school and affective
well-being) were regressed on the predictor variables (i.e., parental support, teacher
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support, peer support). The Wald test was used to identify possible significant differences
in paths and effects across the three socialization contexts. The Wald-based statistics test
the hypothesis that two regression paths or the same regression path across two groups
are significantly different compared to the null hypothesis of path equivalence [48].

3. Results
3.1. Preliminary analyses

Table 1 shows all descriptive statistics (i.e., mean, standard deviation, range, skew-
ness, kurtosis) and correlations of the variables of interest. As expected, the correlation
matrix revealed significant positive correlations between all variables of interest.

Table 1. Correlations between study variables.

Variables 1 2 3 4 5 6
Parents’ support 1
Teachers” support 4747 1
Peer Support 4227 A486™* 1
Satisfaction with school 247 344%  354** 1
Satisfaction l:\;istz(;;fe (domain- 316+ B4z age A3 1
Satisfaction x;zriéz)life (context- 265+ g 3637 308" 5E7v 1
Affective Balance 215% 218%  262**  269*  366** .328**

*p<,05, *p<.01, **p<.001

3.2. Structural Equation Model (SEM)

The specified SEM achieved an adequate fit for our dataset, x2(606) = 1305.815, p <
.001, RMSEA =0.022 (90% CI [0.021 0.024]), CFI=0.930, TLI = 0.923, SRMR = 0.037. As can
be seen in Figure 1, the standardized factor loadings of all latent variables ranged between
0.40 and 0.88 (with the exceptions of two items with lower loadings on “teacher support”).
This model also included correlations between the predictor variables: Parental support
was positively associated with teacher support (r = 0.63, p <0.001) and with peer support
(r=0.61, p <0.001). Moreover, peer and teacher support were strongly and positively as-
sociated (r=0.72, p <0.001). The residual correlations of the dependent variables were also
significantly associated: global (context-free) life satisfaction was positively associated
with domain-based life satisfaction (r = 0.61, p <0.001), satisfaction with school (r=0.28, p
< 0.001) and affective subjective well-being (r = 0.30, p < 0.001). Likewise, affective well-
being was significantly associated and satisfaction with school (r = 0.28, p < 0.001) and
domain-based satisfaction with life (r = 0.37, p <0.001).

As can be seen in Figure 1 and Table 2, significant relations were found between peer
support and almost all well-being variables in our dataset: global (context-free) life satis-
faction (3 =0. 24, p <0.001); domain-based life satisfaction (=0.41, p <0.001) and affective
subjective well-being (3 = 0.24, p < 0.001). A trend to significance was evidenced in the
path from peer support to satisfaction with school (8 = 0.16, p = 0.058). These significant
effects indicate that students who report high support by their friends and classmates also
report high values of satisfaction with life either globally perceived or based on specific
domains, including satisfaction with school and affective well-being. Parental support was
significantly related to global cognitive and affective well-being variables. That is, adoles-
cents who feel supported by their parents are more likely to report higher levels of satis-
faction with their lives globally perceived (=0.12, p <0.029) and are more likely to report
higher affective balance (f = 0.16, p = 0.002). Lastly, the path from teacher support to sat-
isfaction with school was significant (3 = 0.40, p < 0.001). Accordingly, students who re-
ceived high levels of teacher support reported higher satisfaction with school. All other
paths did not reach significance levels.
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A comparison of the regression paths on satisfaction with school did not find any differences (Wald = 1.875, p =.170)
between paths from peer ( =.16) and teacher support (f =.40). Similarly, results of the path analyses on satisfaction
with life (context-free) indicated that the relation between support from peers (3 =.24) and support of family members
(B =.12) was not significantly different (Wald = 0.766, p = .381). Same for the relations between peer (3 =.22) and paren-

tal support (3 =.16) and affective subjective well-being (Wald = 0.411, p = 0.521).

Jases

\ Peer support

Life sa:isfac:io:\\

(domain-based)

3 ./{Satisfactiun with

school

affective Subjective
wellbeing

Figure 1. Significant standardized paths are shown in bold. *p<.05, **p<.01, **p<.001.

4. Discussion

The present study examined the associations between supportive relationships with
proximal socialization agents (i.e., parents/primary caregivers, teachers, and peers) and
cognitive and affective components of subjective well-being in early adolescents. Moreo-
ver, the differential relations of these three sources of support with adolescents’ satisfac-
tion with their lives as perceived globally and with reference to specific life domains was
modelled. While confirming our general expectations regarding the positive relations be-
tween support from parents, teachers and peers and well-being components, our findings
offer support for a functional specialization hypothesis according to which parents, teach-
ers, and peers act as different socialization agents. Hence, there is a differential association
between support received from these three sources and specific components of adolescent
subjective well-being.

We found that supportive relationships with parents were significantly related to
both global cognitive and affective components of subjective well-being, so that adoles-
cents that felt more supported by their family or primary caregivers also reported higher
levels of satisfaction with their lives in general and higher levels of affective balance. This
is in line with previous research demonstrating the importance of parents as the primary
caregivers and socialization agents for a range of developmental and well-being indicators
in adolescence [2]. Parents are the primary source of care and support, and a robust body
of research has shown the importance of caring, supportive families in protecting against
the toxic effects of stress especially when adolescents must face difficult situations, and in
fostering adolescents’ resilience and emotional regulations skills [37]. Hence, quality rela-
tionships within the family will reflect in global perceptions of satisfaction with one’s life
as well as in a higher affective balance. We did not find a significant relationship between


https://doi.org/10.20944/preprints202306.1229.v1

Preprints (www.preprints.org) | NOT PEER-REVIEWED | Posted: 16 June 2023 d0i:10.20944/preprints202306.1229.v1

parental support and domain-specific satisfaction with life and satisfaction with school.
This can be attributed to the fact that early adolescents may perceive support from their
parents as most fundamental for their overall emotional well-being and global satisfaction
with their lives, whereas other socializing agents (e.g., peers) may become increasingly
more important for drawing specific feedback through social comparison processes, espe-
cially in specific life domains (such as ‘how one looks’, ‘how one spends free time’ and so
on).

Similarly, adolescents’ perceptions of satisfaction with school and their life as a stu-
dent, are probably more influenced by their interactions with socializing agents in this
particular setting, namely teachers and peers, rather than with parents. Indeed, in line
with our expectations, we found that supportive relationships with teachers were associ-
ated with higher levels of satisfaction with school, which is in conformity with studies
highlighting the role of teachers’ support in assisting students to succeed academically
and feel satisfied with life in school. Differently from other studies [38] however, we found
that the association of supportive relationships with teachers and adolescent subjective
well-being is circumscribed to the school context, supporting a functional specialization
of relationships with different socializing agents’ hypothesis.

The most influential socializing agent in our study was the group of peers, including
friends and classmates whose supportive relationships were reflected not only in high
levels of global cognitive and affective components of adolescent well-being but also in
adolescents’ satisfaction with life in specific domains, including satisfaction with school.
This is in line with a great body of research demonstrating the increasing influence of
relationships with peers in early adolescents’ life. Indeed, from early to middle adoles-
cence, parent—adolescent relationships become more egalitarian, whereas peer influences
increase [50,51] as adolescents spend more time with their friends and classmates and be-
come an important reference group in the peer context as well as an important source of
intimacy, support, and safety [27,20,26]. In a stage in which youngsters need to be ac-
cepted by their peer group, the support of this group heavily impacts their perceptions
about themselves, their self-image, their perception of their life and thus specific domains
of life satisfaction [49,25]. Moreover, as adolescents’ interactions with peers span both
within and outside the school context, it is not surprising that supportive relationships
with friends and classmates can be associated with high levels of satisfaction with school,
which is in line with previous research on the importance of positive relationships with
classmates on a range of school-related outcomes including school satisfaction [8]. These
findings are in line with research showing the importance of school-based peer support
programs which are most effective in strengthening social and emotional regulation and
enhancing subjective well-being in early adolescents [52].

It should be noted however, that although we found peer support to be strongly re-
lated to almost all components of subjective well-being under investigation, these associ-
ations were not significantly different from those found between parental support (on
context-free satisfaction with life and affective balance) and teachers (i.e., satisfaction with
school). This is in line with previous research in this area [36-38], which demonstrates the
importance of support from the three socialization agents in relation to specific compo-
nents of adolescent well-being.

4.1. Strengths, limitations, and suggestions for future research

One of the strengths of the present work is that it takes a socio-psychological per-
spective to the analysis of adolescent well-being using data from an international study
(The Children’s Worlds International Survey conducted on more than 35 countries world-
wide). Moreover, we focus on data from a specific and less researched country context,
such as that of Albania, offering insights into the role that specific socialization contexts
may have on early adolescent well-being in transitioning societies [53]. Our findings con-
tribute to gaining a more nuanced understanding of the relations between supporting re-
lationships with socialization agents in proximal systems and subjective well-being
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indicators in a representative cohort of 9-13-year-olds. Nevertheless, our findings should
be considered in the light of certain limitations. First, being based on cross-sectional data,
our findings offer a snapshot picture of the associations between supportive relationships
with different socializing agents (parents, teachers, and peers) and specific components of
adolescent well-being at a given moment in time. Early adolescence is a life stage that’s
characterized by a multitude of changes taking place at the physical, emotional, cognitive,
and social level which are influenced by and in turn mutually influence the relationships
adolescents develop with others (parents, teachers, peers) in proximal socializing contexts
[1,2]. Hence, the dynamics of the interrelationships between supportive relationships with
these socializing agents and adolescent well-being indicators as they unfold through time
was not captured as it was beyond the scope of the present paper. Similarly, we did not
investigate potential mediating factors that could account for the differential impact of
these sources of support on specific well-being components. Moreover, our data may be
limited to the specific age-range (9-13 years old) of our participants and more research
may be needed to examine whether and how the impact of different socialization agents
on subjective well-being components changes in different developmental stages, from
early to late adolescence. Thus, future research should adopt a longitudinal approach to
examining these issues as they unfold through time and adopting a cross-cultural per-
spective. Furthermore, analyzing data from different country contexts would elucidate
the role of socio-cultural factors in accounting for country-specific differences in the func-
tional specialization hypothesis tested in this study.

5. Conclusions

The current findings contribute to a more nuanced understanding of the associations
between supportive relationships with adults and peers in adolescents” proximal sociali-
zation contexts (i.e., family, school, peer groups) and adolescent subjective well-being.
Given that subjective well-being is a multifaceted concept that encompasses both cogni-
tive and affective components and includes perceptions and evaluations of one’s life both
globally perceived (context-free) and as referring to more specific life domains, elucidat-
ing the relations with parent, teacher and peer support highlights the specific role that
these important socialization agents may play in adolescents’ satisfaction with life in dif-
ferent domains. Subjective well-being has been shown to positively affect both physical
and mental health, albeit this relationship has been examined less across the lifespan and
in the adolescent population [37, 54]. Children and adolescents account for a large pro-
portion of the burden of health and mental health problems globally, and poor mental
health in early adolescence is a predictor of mental disease in adults [55]. Hence, the key
to achieving the SDG Goal 3 of ensuring healthy lives and promoting wellbeing for all at
all ages could be preventing mental health problems in adolescence. Our findings contrib-
ute to advancing current literature in this domain by informing research and practice in
terms of the positive role that supportive relationships with parents, teachers and peers
may play in specific components of subjective well-being in early adolescents. They high-
light the need to sustain adolescent well-being through reinforcing positive, trusting rela-
tionships amongst peers and between adolescents and teachers and parents, as a priority
to raising todays and future’s healthy individuals.
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